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Introduction
I have attempted to distil much of what we have planned and achieved and what the next steps will be in the next pages.
I found this article mirrored our approach, which was heartening , and may, to some degree, explain our successes:
https://www.mckinsey.com/industries/public -sector/our-insights/lessons-from-the-military-for-covid-timeleadership?cid=other-pso-twi-mps-mps-tsp-2006-i5a&sid=5edeb85308757b7c0a34e01b&linkId=90457276
In




essence we have tried to lead by:
Taking account of the human factors - health concerns, changes in the pat terns of family life, isolation, loss, etc.
Planned, planned some more, and watched for escalating problems
Used ultimate empowerment to seek action in line with the intention s behind our strategies, dependent on flexible
structures, well-defined intent, professionalism and trust.
 Communicating succinctly and creating a single source of information
 Hurried carefully – by having a plan-ahead team that works through issues and reduces the number of surprises.
 Not expecting or demanding perfection.
The pages that follow include sections including:




a summary diagram of our strategy from August,
What have we done, what we know and how do we
know it?
Who are the vulnerable and how do we identify them?





Loss and levers
Supporting vulnerable staff and rebuilding teams,
So what does this all mean for ‘blended’ or ‘hybrid’ learning?
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Community resources and opportunities
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and colleagues are very resilient
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that need it most on their terms
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Metacognition
Values/philosophy/ethics/citizenship
Reflection by learner/teacher/parent/carer
Depth, breadth, relevance, coherence, personalization & choice
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What have we done, what we know and how do we know it?
Every child – weekly welfare checks

Vulnerable learners and families – weekly welfare checks
Learners in support department – weekly welfare checks
Parents/carer and staff – weekly letter and/or video from
Executive Headteacher Oban High and Tiree Schools
Community consultation questionnaire evaluating wellness
and remote learning (March-May 2020; May-June 2020)

Pastoral support teams (see next page for welfare strategy)

COVID Support package (for teachers, learners, parents/
carers)
Faculty (remote) meetings and supportive collaboration

Completed by all learners before Tuesday evening; checked
by My Time tutor, analysed by admin support, texts sent,
checked by My Time tutor, analysed by admin support;
checked and discussed by pastoral team; supportive phone
calls made by end-of-week.
Pastoral team check by phone, video, text, email as
appropriate.
Support teachers check by phone/video; Facebook page (#).
See website:
 http://www.obanhigh.argyll-bute.sch.uk/school-news
Google forms for parents/carers, learners, teachers –
summary March-May 2020 (see appendix 1 and video
https://www.youtube.com/watch?v=yjJiQvC63pI; summary MayJune 2020 https://www.youtube.com/watch?v=djoSdA0jHfI
Mainstream school by clan – Depute, PT Guidance, Health
and Well-being Family liaison Officer (PEF); Admin
assistant. IT ‘expert’ teacher; ASN.
Support Dept (see above #)
Including strategies, support and guidance on remote
learning, welfare, health and well-being, etc.; see website:
 http://www.obanhigh.argyll-bute.sch.uk/about/covid19--school-closure-pack
 http://www.obanhigh.argyll-bute.sch.uk/about/covid19--support-documents
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Support Department

All pupils

Weekly phone/video
call/text by teachers with
support dept. pupils,
Traveler family pupils,
mainstream pupils

Welfare check through Google Classroom checked by My
Time teacher end of Tuesday.

Weekly spreadsheet
to Senior Depute (Fri)
Pupils from vulnerable
families (by clan)
Weekly phone call/text
with reply required
PT Guidance or HWB
Officer/Youth Worker
Logged and any concern in
pastoral notes

Delegated Admin staff text parent/carer Weds to remind
pupil to sign in.

Shielded Families
weekly deliveries

Welfare check through Google Classroom checked by
Primary teacher each day.
Welfare check through Google Classroom to check
engagement with learning by for High School.

Welfare check through Google Classroom checked again by
My Time teacher end of Thursday.

Senior Depute
coordinates all relevant contact/phone calls.

Clan meeting (DHT/PTG/HWB/Admin) Friday 10:30 am to
delegate phone calls to and parent/carer where there has
been no response.

Aine Cooney
Senior Depute Tiree Schools

PT Guidance/HWB
Officers/Youth
Worker

Board of Studies
Weekly meeting

Daily deliveries FSM

Weekly meeting

Daily checks via the Hub
Peter Bain

Weekly spreadsheet to
Senior Depute each Friday
Free School Meals
daily deliveries/checks via
Hub

All pupils being checked each week – spreadsheet to
Senior Depute (OHS) by Friday

SLT Plusx

Executive Headteacher

3 meetings per week
Kevin Champion
Senior Depute OHS
Lisa Myburgh
Educational Psychologist

Weekly meeting between
DHT and PT Faculty
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Who are the vulnerable and how do we identify them?
Vulnerable children and young people are those across all year groups (the term ‘all year groups’ in this context for attendance purposes refers
to children under 5 eligible for early years entitlements and children and young people aged 5 to 18 or aged 5 to 25 for children and young
people with an EHC plan) who:









are assessed as being in need under section 17 of the Children Act 1989, including children and young people who have a child in need
plan, a child protection plan or who are a looked-after child
have an education, health and care (EHC) plan
children and young people on the edge of receiving support from children’s social care services,
adopted children,
those at risk of becoming NEET (‘not in employment, education or training’),
those living in temporary accommodation,
those who are young carers
those determined by the school at our discretion including: PEF, impoverished, mental health (e.g. anxiety), school refusers, any young
people/families being supported by Health and Well-Being Family Liaison Officers.

But we need to identify and support vulnera ble parents/carers and staff. Compassionate l eadership is crucial at this time.
All of our learners, families and staff will need a holistic recovery, some may need a focused recovery intervention
programme, personalised to their needs; others may need a deeper and longer lasting recovery period, enabling a fuller
exploration of the severity of their trauma and emergent attachment issues. Now is the time to return to more humane
approaches concerned with the fundamental wellbeing, and secure p ositive development of children and young people.
How will families and/or staff manage their own recovery?
Children, young people, parents/carers and staff may be vulnerable, having experienced one or more of five losses which
might trigger the emergence, emotionally, of anxiety, trauma and bereavement. The overall impact cannot be
underestimated. It could cause/have caused a rapid erosion of the physical and mental health state in our children , young
people, parents/carers and staff .

RECOVERY – returning to one’s self and learners back to their own ‘nature’ and the outer world –
‘Why are you so kind to me?’ ‘Why not?’
Loss of
routine
Loss of
structure

Loss of
friendship

Loss of
opportunity
Loss of
freedom

Daily routines have evaporated. The loss of routine and structure, will be traumatic for some.
Mood swings may prevail; they can become irrational and illogical.
There can be a loss of sleep; the cumulative tiredness can diminish the child’s coping mechanisms.
For a significant number of children the loss of structure will be de vastating.
What will the children be making of this period of non -attendance?
What worries will they have because grown -ups have now stopped them going to school indefinitely?
witnessing a sea of adult anxiety
The suddenness of it all may induce panic attacks, a loss of self -control, as the child feels their own
intellect no longer informs their personal judgements accurately. Anxiety is a cruel companion.
The loss of friendship and social interaction (not seeing their friends and feeling a sense of self-worth
that only a peer group can offer) could trigger a bereavement response in some of our children and
young people. We cannot underestimate the impact of the loss of that social interaction . Their whole
self-image, self-esteem, and self-concept, is located in the interaction and dynamics of a peer group.
Some will mourn for how their life was compared to how it is now.
Some have undergone a period where friends and family members have been avoided because they are
a threat; how long will it take for children to feel not threatened by nearness of others?
National examinations, apprenticeships, training, jobs, businesses, holidays and travel and other
planned experiences, rites of passage , progression in learning, support mechanisms in all their forms .
For some, the loss of freedom is constraining , impacting family relationships, e.g. what teen
acknowledges parental skills and to be taught by a parent who clearly knows nothing. They cannot test
their emerging self, against the ru les and routines of family life. There will be many students who are
young carers, and this loss of freedom will be combined with a weight of responsibility that will have
made academic learning feel inconsequential.

The following thought-provoking read describes the diversity of experiences and learning variation between how our students are experiencing
remote learning. The author explores and then navigate the complexity and challenges resulting from the sudden lurch to remote learning and will
resonate with many of you. It also exemplifies why our approach through compassion, kindness and connection is so crucial.
https://benjamindwhite.wordpress.com/2020/06/14/the -hidden-lives-of-online-learners/
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In response to the weight of loss our vulnerable children, young people, families and staff will have experienced, what are
our levers of recovery?







Lever 1: Relationships – we can’t expect all our learners to return joyfully; many of the relationships that were thriving,
may need to be invested in and restored. We need to plan for this to ha ppen, not assume that it will. We may need to
reach out to greet them, use the relationships we build to cushion the discomfort of returning.
Lever 2: Community – we must recognise that curriculum will hav e been based in the community for a long period of
time. We need to listen to what has happened in this time, understand the needs of our community and engage them in
the transitioning of learning back into school.
Lever 3: Transparent Curriculum – many of our learners and parents/carers will feel like they have lost time in learning
and we must show them how we are addressing these gaps, consulting and co -constructing with our learners to heal this
sense of loss.
Lever 4: Metacognition – in different environments, learners will have been learning in different ways. It is vital that we
make the skills for learning in a school environment explicit to our children and young people to reskill and rebuild their
confidence as learners.
Lever 5: Space – to be, to rediscover self, and to find their voice on learning in this issue . It is only natural that we all
think we need to work at an incredible pace to make sure this group of learners are not disadvantaged against their
peers, providing opportunity and exploration alongside the intensity of our expectations – but let’s be smart and adopt
the ‘slow hurry’.

A school’s Recovery Strategy (see page 3 above) is an essential construct for our thinking and our planning. We think we
have quite an accurate picture of the current situation from the checks and meeting we have been holding regularly as part
of our ongoing welfare strategy. Each school must fill it with the content they believe is best for the children of their school
community, informed by your inherent understanding of our children in our community. What were the aims and values of
our school before this pandemic? Use them now to guide our judgements, to build a personalised response to the child ,
young person or adult who has experienced loss.
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This is a possible tool which might inspire us to develop an ass essment tool to measure the vulnerability for all children and
young people: file:///C:/Users/championk-s/AppData/Local/Temp/Temp2_TeenCOVIDLife_Survey_ _SHINE_members.zip/TeenCovidLife%20Survey%20Questions%20for%20reference.pdf
You may be aware of these surveying process that i s ongoing from the Children’s Parliament
https://www.childrensparliament.org.uk/our -work/children-and-coronavirus/ and the Welsh Children’s Commissioner did
something similar but simpler and I have her questions. We are planning on dedicated pastoral time in August to be able to
assess and identify individual concerns and issues in a very supportive way. We then plan to mobilise a team of support
from across the school and our partners, e.g. Young Carers, School Nurses, Youth Café, H20, Active Schools, SDS, etc., to
address each identified, different need on an individualised and group basis, as appropriate, including parent’s engagement
and support.
For children and young people, families and some staff, as well as feeling vulnerable due to the reasons above, they or others may feel being
vulnerable due to concerns about:














Feeling anxious
Travelling to school
Not knowing what will happen at school
Not knowing which room(s) I’ll be in
Not having usual timetable of lessons
Not knowing which staff will be there
Not knowing which other pupils will be in
Other pupils being noisy/messing about
Friends not in school
Worrying about catching Coronavirus
Other activities not usually associated with school, e.g.
playing games
Staying 2 metres apart from people in school
Having access to phone and earphones in school















Being in bigger groups than usual
Being in smaller group than usual
Lunchtimes/Break times
Having to do PE/exercise
Washing hands in school
Using hand sanitiser/gel
Using the toilet in school
Eating food in school
Doing school work whilst other people are at home
Parent(s) having to go to work because they are a ‘key
worker’
Staff understanding my needs and being flexible
Feeling unmotivated/anxious about blended learning
Exams, etc. being cancelled

RECOVERY – returning to one’s self and learners back to their own ‘nature’ and the outer world –
‘Why are you so kind to me?’ ‘Why not?’

Supporting vulnerable staff and rebuilding teams
1. Meet teams where they are – every person will be returning from different circumstances
2. Shield colleagues as much as we can from the stressful circumstance of returning to school and allow them to teach, mark and plan in the
blended learning approach.
3. Some colleagues may be anxious about returning to the classroom, have self-doubt, etc. so we need to listen, identify their needs and
make sure they have been heard.
4. Ensure that staff are taking their breaks and walking away from ‘the job’ and ensure that we can ‘meet’ for social and emotional support
during the day.
5. Ensure formal and informal support for probationers and other new staff.
The 5 Rs of Recovery to address vulnerability and close the ‘attachment’ gap
1 Routines
 Environment: entering, hygiene, exit
 Learning: signal, pause, insist
 Celebrate: affirm
2 Relationships  Classroom interaction: teacher:learner, peer:peer, teacher:teacher, teacher:parent/carer
 Positive framing: warm, supportive, welcoming
 Clear expectations: relationships policy
3 Retrieve
Check for understanding: questioning – tell me/show me what you did (metacognition); break it down – tell me your
knowledge/skills; dialogue and feedback - teacher:learner, peer:peer, teacher:teacher, teacher:parent/carer
Evaluate blended learning pedagogy and approaches.
4 Re-map
Learning goals by the end of Autumn term: looking back – where are the gaps; looking forwards – key knowledge and
skills; support for individuals; dialogue and feedback - teacher:learner, peer:peer, teacher:teacher, teacher:parent/carer
Evaluate blended learning pedagogy and approaches.
5 Re-teach
Guided practice on specific knowledge and skills; build confidence – check and re-teach as required; stepe-it-up – can you
do it confidently? Can you apply it? Dialogue and feedback - teacher:learner, peer:peer, teacher:teacher,
teacher:parent/carer. Evaluate blended learning pedagogy and approaches.
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So what does this all mean for ‘blended’ or ‘hybrid’ learning?
The following articles are excellent:
https://teacherhead.com/2020/05/29/re-establishing-teaching-routines/
https://teacherhead.com/2019/07/24/ideas-for-better-teaching-teacherhead-blog-collection/
https://teacherhead.com/2019/06/23/from-ive-done-it-to-ive-learned-it-terminate-the-tyranny-of-the-task/
In terms of subject leaders this article might prove useful in August:
https://johntomsett.com/2020/06/13/this-much-i-know-aboutproviding-direction-for-my-subject-leader-colleagues-for-september/
I’ve also added some summary diagrams that remind us about some of the key pedagogical ideas that will underpin our blended or hybrid learning
from August. These can be used with our learners, parents and carers as well, as it will help them understand why we are doing what we are doing.
I think an understanding of learning by everyone is going to make a big difference in the success of our blended approach and beyond so thank you
for considering the following 5 pages. Page 14 in particular is brilliant. Can I also refer to the document overleaf that I know colleagues have found
very useful
Finally, I refer to https://www.tes.com/news/coronavirus-5-point-model-deliver-online-learning which can be summarised as:
1. Start with some recap.

4. Give them models and scaffolds.

2. Introduce things slowly with practice after each part.

5. Review how they are doing.

3. Check on how students are getting on and pick up on any
misconceptions.
The approach is retooling the lessons, rather than starting again from the beginning. Your lessons were created for a reason, they work. And they can
be made to work remotely. Rosenshine’s principles is a way of creating lessons that will help students to learn and minimise the pressure on me. In
these difficult times, this may be as close as we will get to a win-win. https://teacherhead.com/2018/06/10/exploring-barak-rosenshines-seminalprinciples-of-instruction-why-it-is-the-must-read-for-all-teachers/
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With the imposed restrictions, self-regulation is more important than ever. The @EducEndowFoundn's new Home Learning approach planning
framework can help use metacognitive strategies to plan out a learning sequences. Available here: https://buff.ly/3cEujWA
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https://twitter.com/ImpactWales/status/1270234516163043330/photo/1
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https://mobile.twitter.com/PEgeekscorner/status/1272658248173305857/photo/1
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https://twitter.com/ImpactWales/status/1270597255666507776
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https://twitter.com/ImpactWales/status/1270595137845047296

